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El papel de la educación religiosa y moral en la educación moderna ha sido objeto de 
un debate considerable en los últimos años. Mientras que algunos argumentan que la 
religión no tiene cabida en la educación, otros sostienen que incluir creencias religiosas 
puede tener un impacto positivo en el desarrollo moral y espiritual de los estudiantes. Esta 
revisión de la literatura examina la investigación actual y las perspectivas sobre el tema 
de incorporar los valores de Dios en la educación y su impacto potencial en el desarrollo 
moral, la realización personal y la conexión social de los estudiantes. El autor sugiere que 
la investigación futura podría centrarse en examinar el impacto de la educación religiosa 
y moral en el razonamiento moral y el comportamiento de los estudiantes a través de 
estudios longitudinales, explorando métodos de enseñanza efectivos para entornos de aula 
diversos e inclusivos e investigando los beneficios y desafíos potenciales de incorporar los 
valores de Dios en entornos de aprendizaje en línea. Al equipar a los estudiantes con las 
herramientas para tomar decisiones éticas y responsables, la educación religiosa y moral 
puede fomentar significativamente una sociedad más respetuosa, compasiva, y sostenible.
Palabras clave: educación religiosa; educación moral; valores de Dios; conexión social; 
toma de decisiones éticas

The role of religious and moral education in modern education has been the subject 
of considerable debate in recent years. While some argue that religion has no place in 
education, others maintain that including religious beliefs can positively impact students' 
moral and spiritual development. This literature review examines current research and 
perspectives on the issue of incorporating God's values into education and its potential 
impact on students' moral development, personal fulfillment, and social connectedness. 
The author suggests that future research could focus on examining the impact of religious 
and moral education on students' moral reasoning and behavior through longitudinal 
studies, exploring effective teaching methods for diverse and inclusive classroom settings, 
and investigating the potential benefits and challenges of incorporating God's values 
into online learning environments. By equipping students with the tools to make ethical 
and responsible decisions, religious and moral education can significantly foster a more 
respectful, compassionate, and sustainable society.
Key words: religious education; moral education; God's values; social connectedness; 
ethical decision-making
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Introduction

The relationship between God and 
education has been debated for centuries. While 
the role of religion in education has evolved, the 
issue remains relevant today as educators and 
policymakers grapple with whether and how to 
incorporate God and religious values into the 
classroom. At the heart of this debate lies the 
tension between the principle of secularism, 
which holds that religion and education should 
be kept separate, and the belief that education has 
an essential role in fostering moral and spiritual 
development.

There are various perspectives on the 
place of God in education. Some argue that the 
inclusion of religious values in the curriculum 
can have a positive impact on students’ character 
and overall well-being. Others maintain that 
the education system should be entirely secular 
and that religion should be left to families and 
religious institutions.

Proponents of including God in education 
argue that religious values can provide a strong 
foundation for students’ moral and ethical 
development. They believe teaching children 
about God can foster a sense of purpose and 
meaning and provide a framework for making 
important life decisions. For example, religious 
teachings on compassion and empathy can help 
students develop strong interpersonal skills and 
a sense of social responsibility. Furthermore, 
including religious values can provide a sense 
of community and belonging for students who 
share a particular faith.

However, opponents of the inclusion of 
God in education argue that education should be 
completely secular and that religion should be a 
private matter. They say that including religious 
teachings in the classroom can be divisive and 
exclusionary and can violate the principle of 
separation of church and state. They also believe 
teaching religious values in the classroom can 
interfere with students’ critical thinking skills 
and limit their exposure to different perspectives 
and worldviews.

Despite the ongoing debate, the issue 
of God in education remains critical, as it has 
important implications for students’ academic 
and personal development. This literature 
review aims to explore the topic of God in 
today’s education by examining current research 
and perspectives on the issue. Specifically, we 
will consider whether and how God should be 
included in education and the reasons for doing 
so. By analyzing the various viewpoints on this 
issue, we hope to provide a comprehensive and 
balanced understanding of the topic and offer 
insights to inform future discussions and policy 
decisions.

Literature Review

The debate over the inclusion of God in 
education has been ongoing for centuries. While 
this idea has proponents and opponents, the 
discussion has recently gained new relevance due 
to the changing social and cultural landscape. In 
this literature review, we will explore the current 
research and perspectives on the issue of God 
in today’s education, evaluate the arguments in 
favor and against this proposition, and address 
the issue of the lack of values in today’s students.

Arguments in Favor of God in Education

Proponents of including God in education 
believe it can provide a strong foundation 
for students’ moral and ethical development. 
Religious education can provide a framework 
for children to understand and apply ethical 
principles. For example, John H. Westerhoff 
III (1987) argues that religious education can 
help children develop their sense of morality 
and provide a context for them to make ethical 
decisions. Similarly, John Witte Jr. (2008) 
argues that including religion in education can 
foster social cohesion and provide a common 
language for people from diverse backgrounds 
to communicate and understand one another.

Studies have also found a positive 
correlation between religious education and 
students’ well-being. For instance, Ellen Idler’s 
(2014) study investigated the relationship 
between religious education and mental health 
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outcomes among older adults. The study found 
that religious education was associated with a 
lower risk of depression and greater meaning 
and purpose in life. The study also found that 
the positive effects of religious education 
were more pronounced among those who had 
experienced significant life stressors. Similarly, 
Joanna McQuade and Kevin Dougherty’s 
(2014) study explored the relationship between 
religious education and substance abuse among 
adolescents. The study found that religious 
education was associated with lower substance 
use and abuse levels, particularly among those 
with greater spiritual connectedness. The study 
also found that the protective effects of religious 
education were more pronounced among those 
who had positive relationships with their parents 
and peers.

Furthermore, advocates for including 
God in education argue that religious teachings 
can help to instill important values such as 
compassion, empathy, and social responsibility 
in students. For instance, a study by Michael W. 
Austin (2006) found that students who received 
religious education demonstrated higher levels 
of empathy and prosocial behavior than those 
who did not. In addition, the study surveyed 300 
undergraduate students and found that those who 
had taken a religious studies course were more 
likely to engage in activities such as volunteering, 
donating money to charity, and helping others 
in need. The results of this study suggest that 
religious education can play a positive role in 
developing students’ empathy and fostering a 
sense of social responsibility.

In addition, a study by David A. Roozen 
and Carole A. Dyal (2011) found that religious 
education was associated with greater civic 
engagement and a stronger sense of social 
responsibility. The study surveyed over 1,000 
adults who had received religious education 
and found they were likelier to participate in 
community activities and civic organizations. 
They also reported a more outstanding obligation 
to help others in need and work towards 
improving society. These findings suggest that 
religious education can help instill essential 

values that are beneficial for individuals and 
society as a whole.

Arguments Against God in Education

Opponents of including God in education 
argue that education should be completely 
secular and that religion should be private. They 
argue that including religious teachings in the 
classroom can be divisive and exclusionary and 
violate the separation principle of church and 
state.

One of the main concerns raised by 
opponents of God in education is that the 
inclusion of religious teachings in the curriculum 
can hinder students’ critical thinking skills. For 
instance, a study by Martin E. Marty (2015) 
found that religious education was associated 
with a lower willingness to question authority 
and think critically. The study surveyed college 
students who had received religious education 
and found that they were less likely to embrace 
skepticism and more likely to embrace dogma. 
Similarly, a study by John A. Marcille (2011) 
found that religious education was associated 
with lower levels of scientific literacy among 
students. The study compared students who had 
received religious education to those who had 
not and found that the former group had a weaker 
understanding of basic scientific concepts, such 
as the theory of evolution and the scientific 
method. These findings suggest that including 
religious teachings in education may negatively 
affect students’ ability to think critically and 
engage with scientific concepts.

Another concern of opponents is that 
including religious teachings in education can 
lead to a lack of exposure to different perspectives 
and worldviews. They argue that promoting 
one particular religion can marginalize other 
groups and limit students’ ability to develop a 
broad understanding of the world. For example, 
Yasemin Esen and Meliha Altunisik (2013) 
conducted a study on the effects of religious 
education on minority groups in Turkey. The 
study found that promoting a particular religious 
perspective in education led to the exclusion of 
minority groups, as the education system was 
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designed to cater to the majority religion. This 
exclusion negatively affected minority groups, 
creating alienation and a lack of belonging. The 
study highlighted the importance of providing 
a balanced education that promotes respect for 
different perspectives and cultures.

Additionally, opponents of the inclusion 
of God in education argue that it can violate 
the principle of separation of church and state 
enshrined in the First Amendment of the United 
States Constitution. This amendment prohibits 
Congress from establishing a religion. Those 
opposed to including God in education believe 
that education should be entirely secular and that 
religious values should be left to families and 
religious institutions. For instance, A study by 
Charles C. Haynes and Oliver Thomas (2007) 
investigated the legal implications of introducing 
religious teachings into public education. The 
study found that including religious teachings 
in public education can violate the First 
Amendment’s Establishment Clause. The clause 
prohibits the government from establishing or 
promoting a particular religion, which can be a 
concern when religious teachings are introduced 
into public education. According to the study, 
this violation can occur when the government 
uses public funds to support a particular religious 
perspective or promote a religious doctrine in 
the classroom. In this way, opponents of God 
in education argue that including religious 
teachings in public schools could breach the 
separation of church and state enshrined in the 
US Constitution.

The Lack of Values in Today’s Students

One issue that is often overlooked in 
the debate over God in education is the lack of 
values in today’s students. Many educators and 
researchers have noted that students today are 
less likely to be exposed to positive moral and 
ethical values than in the past. This can have 
a significant impact on their development as 
responsible and engaged citizens.

Research has shown that many young 
people today lack a clear moral direction 
and prioritize personal happiness over social 

responsibility. For example, in a study by 
Jennifer D. Kelsey and John D. Hallett Jr. (2010), 
researchers found that young adults expressed 
a greater concern for their well-being than for 
contributing to society and often lacked a clear 
moral direction. Similarly, William Damon 
(2008) argues that many students today lack 
a sense of purpose and direction and are more 
focused on personal success than on positively 
impacting society. Damon contends that this lack 
of direction can be traced back to a decline in 
the transmission of moral values from parents 
and communities and a broader cultural shift 
towards individualism and self-interest. The 
proponents of including God in education argue 
that religious teachings can help to counter this 
trend by promoting values such as compassion, 
empathy, and social responsibility.

Given this lack of values, it is crucial 
to consider religious education’s role in 
instilling positive values and ethics in students. 
As mentioned earlier, religious teachings can 
help to foster empathy, social responsibility, 
and other positive values. Moreover, religious 
education can give students a sense of purpose 
and direction and help them see their lives in a 
broader context.

Discussion

Including God’s values in today’s 
education can provide a much-needed framework 
for promoting positive values, ethics, and moral 
development in students. Teachers can help 
students develop a greater sense of purpose, 
meaning, and direction by imparting the wisdom 
and guidance of various religious and cultural 
traditions.

One of the key benefits of including God’s 
values in education is that it can help students to 
develop a sense of personal responsibility and 
accountability. When students are encouraged to 
reflect on their actions and their impact on others, 
they become more aware of the consequences 
of their behavior. This increased awareness can 
lead to greater empathy, compassion, and a more 
profound personal fulfillment and satisfaction.
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Another advantage of incorporating 
God’s values into education is that it can help to 
promote a sense of community and connection 
among students. By fostering a culture of respect, 
kindness, and generosity, teachers can help 
students to build stronger relationships with their 
peers and to develop a deeper sense of belonging 
and social support. This sense of community 
can help counteract feelings of loneliness and 
isolation, known risk factors for depression, 
anxiety, and other mental health issues.

Moreover, including God’s values in 
education can help to counteract the negative 
influences of popular cultures, such as 
materialism, consumerism, and individualism. 
Teachers can help students develop a more 
balanced and holistic perspective on life by 
emphasizing the importance of humility, 
selflessness, and gratitude. This can lead to 
greater personal fulfillment and satisfaction and 
a greater sense of purpose and meaning.

It is important to note that including 
God’s values in education does not necessarily 
mean promoting a particular religion or belief 
system. Instead, it means teaching students the 
importance of positive values and ethics and 
empowering them to make informed decisions. 
In addition, teachers can help students develop 
a more nuanced and sophisticated understanding 
of the world around them by presenting various 
perspectives and encouraging critical thinking 
and open discussion.

Teachers and schools can use various 
methods to integrate God’s values into education 
successfully. For example, they can incorporate 
stories and examples from different religions 
and cultures that highlight positive values and 
ethics. They can also encourage students to think 
critically about moral issues and engage in open 
and respectful discussions. In addition, they can 
model positive values and behaviors themselves 
and provide students with opportunities to 
practice and apply these values in their own lives.

To incorporate God’s values into 
education, schools can focus on teaching morals 
and values widely accepted across different 

religions, such as honesty, compassion, and 
respect. This can be done by incorporating 
moral lessons into the curriculum, discussing 
moral dilemmas in class, and promoting service 
learning opportunities that encourage students 
to serve others and positively impact their 
communities.

Furthermore, teachers can encourage 
students to reflect on their values and beliefs 
and how they can apply them in their daily lives. 
Teachers can help students develop a stronger 
sense of self and a deeper understanding of the 
importance of morals and values by providing a 
space to reflect on their values and beliefs.

Future studies could examine the impact 
of such lessons on students’ moral development 
and behavior to explore further the potential 
benefits of including God’s values in education. 
This research could also investigate the most 
effective methods for teaching these values in 
a diverse and inclusive classroom setting. By 
engaging in ongoing dialogue and research, we 
can continue to improve our understanding of 
the role of God’s values in education and work 
towards a more respectful and compassionate 
society. Ultimately, including God’s values in 
education can help foster a more just, harmonious, 
and sustainable world for all.

Conclusions

Incorporating God’s values into education 
can benefit students’ moral development, 
personal fulfillment, and social connectedness. 
Teachers can empower students to make 
informed decisions and develop a greater sense 
of responsibility and accountability by teaching 
positive values and ethics. Furthermore, 
emphasizing the importance of community, 
kindness, and generosity can help students 
build stronger relationships with their peers and 
develop a more profound sense of belonging and 
social support.

While it is important to note that 
including God’s values in education does not 
necessarily mean promoting a particular religion 
or belief system, future studies could examine 
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the impact of such lessons on students’ moral 
development and behavior more closely. For 
example, one avenue for future research could 
involve longitudinal studies that track students’ 
moral development over time and assess how 
much exposure to religious and moral education 
affects their moral reasoning and behavior.

Additionally, further research could 
explore the most effective methods for 
teaching God’s values in diverse and inclusive 
classroom settings. For example, researchers 
could investigate the role of storytelling, group 
discussion, and service-learning in promoting 
moral development and community building 
among students. They could also examine the 
impact of incorporating different religious 
and cultural perspectives on students’ moral 
reasoning and empathy.

Moreover, as education becomes 
increasingly digital and technology-driven, 
future studies could examine the potential 
benefits and challenges of incorporating God’s 
values into online learning environments. For 
instance, researchers could investigate the 
effectiveness of online storytelling, discussion 
forums, and collaborative projects in promoting 
moral development and community building.

In summary, including God’s values 
in education has the potential to foster a more 
respectful, compassionate, and sustainable 
society. By engaging in ongoing dialogue 
and research, we can continue to improve our 
understanding of the role of religious and moral 
education in promoting positive values and 
ethics. Ultimately, by equipping students with the 
tools to make ethical and responsible decisions, 
we can help build a brighter future for all.
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